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READING AND THE KINDERGARTEN
*

That some five-year-olds are ready to learn to read is unquestionablc.' What
continues to be deba.cd, however, is whether they should be laug’ht in
kindergarten and, if so, how the instruction ought 1o be carried on.

. - {
To help professional educa:crs think about these two debatable questions, the
following bibliography has b:en"compiled. Deliberately, the listing includes
references that have varying and even opposite points of view. The authors of

the articles are teachers, administrators, professors, and researchers.
L * L3

'APPLETON, EDITH. “Beginniné with Enlhu'siasm," Education, 86 (February
1966), 347349,

This article describes a pre-first grade class in which interested childrén are
given an opportunity to begin to read. With two teachers, the class is
comprised of 44 children who, “for the greater part of the sehool day.”
choose their own activities.

AUSUBEL, D. P. “Viéwpoints from Related Disciplines: Human Growth and
Development,” Teachers College Record, 60 (February 1959), 245-254.

One part of this article deals with the school’s use of the readiness concept
in the field of read'ng. The author, in a variety of ways, reminds his
audience that “insufiicient readiness may reflect inadequate prior learning

on the part of the jupils because of inappropriate or insufficient instruc-
tional methods.” '

BACCI, WILLIAM. “Children Can Read in Kindergarten,” School Manage-
ment, 51 (May 1961), 120-122.

A vbrief account of a school system’s attempts to introduce reading in the
kindergaricn yegr comprises this article The teaching emphasis is on what
the author calls “‘the phonic method of instruction.” To carry out the
plans, help was given both to the kindergarten teachers and to parents of
the children.

BRZIENSKI], JOSEPH E., M. LUCILE HARRISON, and PAUL McKEE.
“Should Johnny Read in Kirdergarten?,’ NEA Journal, 56 (March
1967), 23-25.

Available sfudies of pre-first grade reading tend to deal with relatively small
aumbers of children. However, this article describes a large scdle project in
the Denver, Colorado schools in which reading instruction was carried on
for twenty minutes each day during the kindergarten year. The authors of
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this report, all directly connected with\ the project, have concluded that
“beginning reading can be effectively taught to large numbers of typical
kindergarten pupils... ” (In the Februggy 1967 issue of fducational

- Leadership, an article by Darlen> M, Mood criticizes the research design
and some ofthe statistical procedures use in the Denver study.)

N DURKIN, DOLORES. Children Who Read Early. New Vork: Teachers College

Pre,ss, Columbla University, 1966. o

A reﬁﬁ‘h“report “this bpok tells of the findings from two -longitudinal .
studies of children ‘who learned to read.at home, prior to/entering sctool. - -

Over as many .-as $iXx school years, the early readers showed higher
" achievements 1n reading’ than equally bright classmates who did not get a
head start. Especially emphasized-in this report a"e possihle implications of

: the home learning for beginnipg school instructiQn in reading.
; — ‘, DU );
o DURKIN, DOLORES. “Informal Techniques for the Assessmént of Prereading

Behavior,” in Thomas C. Barrett (Ed.), The Evaluation of Children’
Reading Achievement, Perspectives in Reading No. 8. Newark Del.:
lntemaq%nal Reading Assocngtlon, 1967.

) ~* /}h}» ~focus -of this chapter " is on geadiness assessment. However, the
. discussion dgmonstrates "that readiness testing, readiness insftiction, and
beginning reading instructjon are not necessarily ditferent. .

DURKIN, DOLORES. “When Should Children Begin to Read,” Innovation
and Change in Reading Instruction, Chapter 2. The 67th ¥earboak of
the National Society for the Study of Education, Part 2. Chicago:
University of Chicago Press, 1968. - -

* This NSSE cha'pter traces the development of the ieading readiness &égncept 7

1]

thrdugh the. twentieth century, bringing its readers up-to-date by including
a discussion of current interpretations. The chapter refers to available _
research that is pertinent to the question of when to begin reading ~
instruction. [t also describes one pozsible kind of kindergarten program in®
which five-year-olds would be glflen varied opportunmko begin to learn
to l”’ad s

GATES, ARTHUR I. “The Necessary Mental Age for Beginning Reading,”
Elementary School Journal, 37 {March 1937), 497-508.

Time-wise, this is'an old article. Its theme, t"1ough, is very much up-to-date.
-The author makes the important point that no single level of intelligence is
required for kcginning reading. Rather, he stresses that success with different
kinds of reading programs{[equires different mental ages.

- - . s
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HEFEERNAN HELEN “Slgnlflcance of Kmdergarlen Education,” Cluldlzood
Education, 36 (March 1960), 313-319. , .

This 1960 article reemphasizes a theme made popular dun g the 1930’
and 1940’s; “We have a mountain of ewdenc/io prove %:n aperfectly
‘normal’ Ch]ld - 1Q 100 — cannot learn to+cid until he 1s about six years,

9 six motiths old.” #r‘i”'\ ’ )

HESS, ROBERT D., and ROBERTA M.. BEAR (Eds) Early [‘u’ucmmn'

+

- . Chicago ,Aldme Pubhshmg Co., 1968 '

The seventeen chapters compnsmg- this book are papers which were
presented at a Conference on Early Education sponsored by¥the Social

Science..Research Couficil. Only a few are directly concerried with the -

timing of reading instruction. However, all*the’ chapters deal with-aspects of
learning and development that have relevarice for be;,lnnmg readmg

HILDRETH GERTRUDE. “Early Wntmg as an Ald to Readmg,” Elementaty
English, 40 (January !963) 15-20. '

The réminder that young children, even preschoo L.hrldren are mteresled in

- writing, is offered by this author. The possible berefits ofeearly writing for

{ reading are also emphasized.

N .

HILLMAN ROSEMARY “In Defense qof the Fi\eYEdr Ola,” Samrday Review, ‘

46 (November 1963}, 77 ff. .

. s C
In thig article the author makes a plea for kindergarten programs that are

challengmg for the “sophisticated, TV indoctrinated five-ygar-old of -

today.” But the author, a kindergarten . teacher, also warns agamst
workbook oriented approaches

HYMES, JAMES L. “More Pressure for Early Reading,” Childhood Fducation, .

40 (September 1963), 34-35.
That writers who promote ihe ieaching of reading v two-yeai-olds aré the
best antidote to “‘pressures that have been mounting for earlier reading” is
the theme of this article. The extreme position to which .the author refers
appeared in a Ladies Home Journal article.in May 1963, ’

" KEISLAR, EVAHN, R, and JOHN D. McNEIL. “(Sral and Non-()ral Methods of
Teaching Reading,” Fducational! Leadership, 25 (May 1968), 761-764. °

For thr_s study, 92 kindergarten children were divided into what are called
oial and ‘non-oral groups. Both were given the chance to learn to read
- . . twenty words during a two week period with "the use-of programed

- .



instruction presented on tapes. The qne difference was that the oral group
said the wotrds aloud while: the non-oral group did not. The researchers
note that post-fest results showed that “children in the oral greup achieved
more success in “beginning reading than ch:ldren who were not ngcn the
opportunity to” vocalize while learning to read.” With this report, .
question must be raised about the value of findings which are based on two
\weeka of instruction and which say nothing dbout the permanence of the
le. ning. .
N4

KELLEY, MARJORIE L., and MNRTIE\I K. CHEN. “An Experimental Study
of Formal Reading Instruction at the Kindergarten Level,\ Journal of
Fducational Research, QO (January 1967),224-229. ;- :

This is a report about two groups of kindergartners one of which receivec
“formal reading- instruction” - no further description is given — while the
othertrgd “customary kindergarter] readiness instruction.” As would be
expactell, end-of-the-year testing showed the reading achievement of the
former group o be significantly higher. The researchers also administered a
variety of aftitude-toward-school tgsts to both groups. In this instance
results showed varying and even copflicting findings, some” of which were
not of statistical significance. Ong possible ‘explanation for such findings is
the questionable validity of the instruments.

KELLEY, M. L. “When /‘:\i'e Children Ready. to Read?’ Saturday Review, 46
(July 20, 1963), 58 ff’ :

Many five-year-olds enter kindérgartéen with a “built-in readiness™ for
reading. Such is the thesis of this ariicle. The author, a curriculum
coordinator, maintains that “kindergarten no longer needs to serve as a
major socializing agency™ and that {rea,ter provision must be made for the .
intellectual differences among five-year-old children.

a @

McCRACKEN, GLENN The Rzght to Learnv Chlcago Hénry Rognery, 1959.

The author of this book accuses the‘schoo]s of using “ladg of readiness” as
an excuse for the disappointing aq:hlevement resulting from status quo
kinds of instruction in beginning reading. McCracken sbresses the impor-
tance of :achievement of quality instruction rather than factors hke the
mental age or the “‘readiness” of theJchlid

: o .

MAYNE, LUCILLE. “An Individual Study of the Reading Acceleration of
Two Kindergarten Ch- Edren ” Elementapy English, 40 (Apnl 1963),
406-408.

J
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Aruitoxt provided by Eic:

A kindergarten teacher reports what she did to advance the reading abili
of two bright kindergartners discovered to be already reading. She describe
their progress by the e¢nd of the year, at which.time the two children were
promoted into second grade. Their reading achievement at the end of grade
two is also described. All of the dats show achievenient that is above grade
ievel expectations. <

MEADE, MARGARET. “Questions That™ Need Asking,” Teachers College

Record, 53 (Novg.nber 1041), 8993, . -~

This well-known anthropologist raises interesting questions about our
- sociely, and a few of the questions are concerned with reading. Specificatly
' she asks, “Why shouldn't mothérs, who spend d“ day with their children,
t »
teach thcm o read . * . N

NATCHEZ, GLADYS. “Ffom T"alkmg to Reading Without Really Trying,”
Reading Teacher, 22 (Jam{dry 1967) 339.342,

Why is it that children who Jearn to *talk have problems lcammg to read?
Adult expectations and rcsponscs are what make the difference, according
to this guthor. She points out that when 4 child is_learning to talk My is

allowed to progress at his~own rate and in his own way. Every effor. wins -

enthusiastic responses; even errors are thought to be “‘cute.”” When it comes
to reading, though, ““everything changes.” The implication séems to be that
those who teach reading should learp from the earlier and more successful

enwronmcnt -
Q

PINES, MAYA. “How Three-Year-Olds Teach Themselves to Read - and Love
1t," Harpers, 226 (May 1963), 58-64.
. LY

-

The author is a free-lance writer. In this article shc tells wo ut the
experiments of O. K. Moore in which he uses computerized typewriters to
help voung children learn to read, write, and spell.

RAMBUSCH, N. M. .’,eam;ng How 7o Learn. Baltimore; Helicon Press, 1962,

-
Montessori education is often associated withgarly reading,instruction. T his
book, a description of ‘‘an American a[é;:ach to Montessori,” should
interest educators who are concerned about young children and their
experiences.

RASMUSSEN, MARGARET (id.). Reading in the Kindergarten? Washington,
- D. C.: Association for Childhood Education Interpational, 1962.

*



- ' ‘ ». ' ' / ) ° A
This ACE! booklet is comprised of seven articles, some ol which were
‘ published earlier. The introducgion explains that the baoklet was compiled
. for *all those seekmg help on \questmns raised about reaching reading in
thc kmdergartcn A .
!

SHAPIRO BERNARD J., and ROB[:RT E. WILLFORD *i.t.a. - Kinder-
garten~or First (.-rade"” R('admg Teacher, 22 (Januiry 1969), 307-311.

Thé authors begin by notmg that a study by ahother rescarcher showed
that starting kipdergacten childreén to read using i.t.a. did not jead to
significantly higher achievement in reading or spelling than when i.t.a. was
used initially with first. graders. This conclusion was based on data collected
at the end of grade one. Ip ‘their own study, they make a similar
fomp:mson but follow subjects through second grade. At that time, but
also at earlier testipg periods, the kindergarten-taught group waﬁ ahead in

. both reading and spelling. Their lead was not one year of achievement;
* however, ‘heir mic~. scores were significantly higher. Bécause of the brevity
" of jows  reports, a reader of this one cannot know why the results of the

- two studies are different. For example, to what degree the first grade
teachers in both took advantage of the Kindergarten achievement would be
a very relevant yariable to consider. »

SHELDON, WILLIAM. v“Teaching the Very Young to Read,” Reading
Teacher, 16 (December 1962), 163-169.

The author describes current ‘interest in the topic of young children and
: reading, and also some of the research focusing on this topic. From the/
' studies the author has selected,. the conclusion proposed is “there seems tow
be litile or no ]ustlﬁudtlm\f\or mtroduung read’ng into the curriculum at,
the kmdcrgartm or five-yearyld stage.

SHELDON, WILLIAM. “Should l\\e‘Very Young Be Taught to Read?’ NEA
Journal, 52 (November 1963), 20-22.

“Harm might result™ is the thesis of \Iu’s article. That “*prematufe ipstruc-
tion” might 'ead to problems with viion, distaste for reading, and even

retardation in *cadmg are especially emphasized.
o

SIMMONS, V. C. “Why Waste Our Five-Year-Olds?” Harper’s, 223, (Apnl
1960), 71-73. )

Written by a kindergarten teacher, this article develops the thesis that
“primary education . . . is a holding-back procedure.” The author emphasizes
the new precociousness found among current five-year-olds. She also suggests

'3
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that preparation- of nurscry school and kindergarten teachers has inclyded .
too much emphasis on how to teach and too I1ttle on'what 1o teach.

SMITH, NILA BANTON. “Early Reading: Viewpoints,” Childhood Education,
42 (December 1965), 229.24]. .

In general, the thesis of this article is one of opposition to teaching reading
during the kindergarten year. However, the author does single out pre-first
grade children who are interested in lcammg to read or. who might have
already begun. For these children, the author believes, school help with
reading ought to be made available. , .

Fd

SUTTON, MARJORIE H “Children Who Learned to Read in Kinderg’ér{en: A
Longitudinal Study,” Reading Teacher, 22 (April 1969), 595-602.

During 1962-1963, over 100 kindergartners were. given a variety of

' opportunities to read. At the end of the year, 46 scored 4t a grade level of
‘1.3 or higher on the Gates Primary. Reading Achievement Test. These
children thus became an early reading group for this study. The report
specified above describes their progress in reading until the end of grade
three and compares it with that of other third graders. Test results showed
them to be ahead. However, the carly rcaders were somewhat brighter than

¢ “the others and the statistics employed by the rescarcher did not control for
- this. Nor does she indicate whether the differences.in mean achievemenit
were §* 3trs(|<.ally s#gnificant. .
TINKER, M. A.. and C. M. McCULLOUGH. “Recommended Practices in
Kindergarten,” Teaching Flementary Reading. New York: Appleton-
Century-('mfts 1968, 418-438. -

This chaptgr offers suggestions for ascertaining a young child’s readigiess for
reading. Its most helpful content, however, is the suggestions glven for
refidiness activities that are dll’CL(ly related to reading.

3

' .
VAN WIE, E. K., and D. M. LAMMERS. “Arc We Bewng Farr to Qur
Kindergartners?” Elementary School Journal, 52 ,(rApril 1902), 348-351.

Written by two elementaty school principals, this article maintains that
“most kindergarten teachers are trying to fit children into a scheol pattern
that was developed decades ago. The authom also suggest that much less
attention is given to differences found amnong five-year-olds than is given to
children in grades 1-6. A brief description of a kmdcrgarten in which these
/ differences are recognized is then presented. -t
L™ : ) ,
© WEISMAN, DOROTHY. *'Is Play Obsolete?" Saturday Review, 46 (November
16, 1963); 77 {f. . :




—
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This author, director of a nursery school,”is opposed to the “‘hurrier,” to
the one who ‘“‘either jout of forgetfulness oi of dislike of his own
chij)dhood . . . tries to r({b today’s children of theirs.” The author develops
her article by considering the questions: What do we want children to
learn? What do we knqw about learning? In what ways do children learn
best? /

’'E

’ .t .
“WITTY, PAUL A. ‘‘Studies of Early Learning - Their Nafure and Signifi-

cance,” Education, 89 (September-October_ 1968), 4-10.

“Early Learning —~ A New Frontier” is the theme of this issuc of Educa-
tion. The article notgd above is the ﬁfst of several which deal with the
theme., It describes a variety of studies pertment to young children, some
of which deal directly with early reading Witty’s conclusion is that reading
instruction should no longer be *‘outlawed” for kmdergarte.n children.

ZARUBA, ELIZABETH A. “A Survey of Tgachers’ ‘Attitudes Toward Reading

Experiences in Kindergarten,” Joumal of Educational Research, 60
(February 1967), 252-255. -~ ° -

Although reported in 1967, the teacher responses-deseribed in the above
article were obtained in March 1964. Consequently they might bear little
relationship to what would be given now. Whatever their value might be for
the present, responses obtained from 12 kindergartern and 30 primary
teachers led the author to conclude that'*“most teachers were interested in

‘#nd valued reading instrugtion in kindergarten, .but that primary teachers,

would tend to approach such instruction more formally than kindergarten
teachers.”
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